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Qutcomes for this Session H

At the end of this session, you should
be able to:

Define a student learning outcome;

Understand the use of a rubric to assess student
learning;

Recognize the role of the Basic Skills Initiative;

Be aware of the change in community college
accountability.



Disclaimer:

The following demonstration is fictitious. Any
resemblance to real people, places or

entities Is purely coincidental.
Well, sort of . ..



Welcome to
“Clapping Hills College”

* Motto: “Let us give you a hand!!”
* Mission:
— In a serene welcoming environment, C(L)HC

cultivates within global-minded citizens the
capacity to applaud life’s joys and challenges.

* Accredited by WASC.:
— Western Association of Screaming & Clapping



Objective:

« “Students will clap with volume, precision
and expression.”



What's It All About?

* An ongoing process aimed at

understanding and improving student
learning.

» Faculty making learning expectations
explicit and public.

* Faculty setting appropriate standards for
learning quality.



What's It All About?

Systematically gathering, analyzing and
Interpreting evidence to determine how well
student performance matches agreed upon
faculty expectations & standards.

Using results to document, explain and
Improve teaching & learning performance.

Tom Angelo
AAHE Bulletin, November 1995



Roles of Assessment

* “Assess to assist, assess to advance,

assess to adjust’

— Assist: provide formative feedback to guide student
performance

— Advance: summative assessment of student
readiness for what's next

— Adjust: continuous improvement of curriculum,
pedagogy.

- Ruth Stienhl,
The Assessment Primer: Creating a Flow of Learning Evidence (2007)




The SLO/Assessment Loop

Figure 2 The Assessment Implementation Cycle

1. Define/Refine
student learning
outcomes based
on input from

stakeholders.

6. Document results
and outine needed 2. Design
changes in curriculum, assessment tools,
instructional materials, criteria, and standards
or teaching strategies. directly linked to each

outcome.
3. ldentify gaps 3. Implement

between desired

and actual results. assessment t0ol(s)

to gather evidence
of student learning.

4. Analyze and
avaluate the
collected data.
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MATHFMATICS SCORDNG RUBRIC:

A GUIDE TO SC0FRING FXTENDED-RESPONSE ITERS

MATHEMATICAL KN OWLED-CE:

Eoowledge of mathemuical princples and cancepis winch
reguht #0 2 coneed solsticn toa peoblam

STRATECIC BN 0WLEDWCE:

Tdemisfication and wee of fmposiand elemeanis of ithe prdiiem
fhai represend 2 smiegraie oomoepis winch viedd the
solsticn (=g, models, diazame, symbols, daoetfens)

EXPLANATION:

Wirtien explassion of the raticoales and siops of the
solotion process. A josiBcaion of sach sep s prosided
Thongh tmmorasd, the langh of the senore, oramemors,
and myoiax ane not the oritical lemeney of this dimencion

-

# shows compleds mdesaandos of the grobl=am's
mradhesmptical comonps and orincipdes

& TIes approrsime mxhemptica] jenmindozy and
oodatices tocloding labeling anvcwer fagperomrize

# exscoies algeifems and oo tions comemlsedy 2ol
e
correcily

# sdemifees all immoriag edeme s of the geoblem aad
shorers coermdats medentanding of the ralasionghiy
Az wlamaas

# shows complede evidence of agageromrize sirmegy
fhai wondd correcty solve the groblem

# Ehves 3 complede weitien evplangion of the sdsticn
process; charky spplsins what wasdons and v @t
as done

# may mchede 2 dagam wit a cogpleds explazation of
all oz mlamans

& shows oearhy comolee wademianding of the
problem's madthenp el oocoonpis and principles

# o mostly cornecd mafhema o] derminodasy and

#  sdemifies most smoriand degeats of the poblemand
shorers a penea] mndercanding of fhe nela Sioeiios
amoeng them

# Eives 3 oeady campleds wraten arplanaticn of the
sokstion process; l\:.ﬁ!"" erplades wrhos was doee and
H.J'.-:--ld:".:css ':r-.*'-'-l.'id-:ﬂc

ERTL R & shows oearky comoime svidance of an appromrize + may inckeds 3 diazam with mos of i elamens
SRy for solvin g the protiem er_:-.a_ed
& axmecoes algerithms coemnimedy, comeraations ans
generally corsect bt mey containmncr wmrces
& phoes oo wndsmsandier of e arotlems # sdemifees some dmporiant dements of the protiea ba # Ehves soae writen avplangicn of the mision
s a] commmees s epinsiies shorers oaly Brmited nndesianding of fhe sizicamhios process, afther axplades wh was dose o addragsas
. -7 ameeng them =iy # was dooe

# OEeS Some corema madhe il deemincdogyand
ooiatioe

& oy cootadn oo dlacrithmic oo cioemmata sicead
SIT0ES

& shows some eviderre of 2 mategy o solving the
probiem

& explasadion i vage, dfficah 1o imenpeet or does ot
coanpiasady masch e soution peocen

# may schede 2 diagam =it some of §is elamens
explained

# shows hmied o 0o sodesiaadng of the protl=m's
madhematical conospis and griocples

& oy micaee o fail to woe o therosizal teeminodosy
and otaticns

4 TR 34 AA4nENE

&  fadk o sdaatify smnoriant slsments orplaoss too
mmch empbass oo sardaied demens

# reflech aniroropsate sioe gy faor sodving the
perofbiesm; srase sy oy e Sifficah to ddemify

& gives minimal wrimen arolanasion of the sobation
process, may B4l to orplan whel was dooe and whyi
was done

& erplasosion dossnot momch precemsd sobsion proces
& moy inchede miron] discooionof the demanz i 2

diagram; axplamsion of sipsfican damans &
maclear

& D0 aZEEneT ﬂﬂ:_'l'.ﬂd

& OO apTALem nEiany

# =0 writen explmticn of the solslion prooess &5
pronidad

Anmupet 2005




S TUDENT-FRIENDLY " MATHFMATICS SCORDNG RUERIC

Srore Level

(How masy poins

MATHFMATICAL ENOWLEDCE:

STRATECIC EENOWLEDMCE:

EXPLANATION:

do wors 2] {Cha vou know itT) {Haw da vou plan™ {Can vou explzin itT)
I z=t the right ansver, and [ label it I find all the impartant parts of the Iwrrite what I did and why I did itina
cagrectly problem, and I know haw they =20 clezf and conciss mEnne
Tus= math terms correctly to shaw I tagsther IfTunsea drawing I can explain a1l of it
4 nndsrstand how math warks Ishow zll the steps [nss to solve the in writing
I computs with no swars problem Idescribe my logical steps and my
Iexplzain any work I do in my hesd or critical thinkingin a step-ty-si=p
with 2 czlonlatar fashion
I complately show picturss, dizsrams,
madels of computation ifI use them in
my plan
Tuss mast math tenms correctly and my I find mast of the important parts of the Iwrrite masily sbout what I did and not
Ensweris reasonabls probl=m why I did it
3 I maks minof srrogs in compuiztion Ishow a rezsonable plan and maost of I describe my st=ps, but not cle=aly
the steps [ ns= to salve the probl=m IfTusea drawinz I can explzin mast of
Tundssstand my mistaks itin writing
THnd s0im= of Th= 1Inpofiant paits o1 me T=1ii= s0i0= abaut what 1 did of why 1
Ikmow haow to do pants of the probl=m, problem did it but not bath
- but I maks major erro0s in computation Ishovw soms of the steps, but my plan & IfTuse adrawing I can explain some

and ==t 2 wronganswes
I zive a wronganswer ar only part of
the answer

nat clear

af it in writing

Tiry to do the problem, bui I don't
nnderstand it

My answer is wrongand I cannot
explain why

1find s0me pants of the problem
Ishow aplan that is limdted

Ishow a limited numher of steps [ nss
ta salve the probl=m

I'may includs nnnscsssany information

Iwrite or draw something that dossn't
20 with my answer
Iwrrite an answrer that is not clear

Idon't try o answer the problem

Idon't show aplan

Idon't explzin anything in writing




IDEAS AND CONTENT

WORD CHOICE

CONVENTIONS

& — Focused, clear, specific. It lkeeps the
reader’s attention.

2) Tkoow a lof abent this topic and addad
interssting tidhies.

i) I showad what was happening instead of telling
<) My fopic was small enough 1o handle

d) I cam easily answeer the quesiton, “What is the
point of this paper'story?™

& — Extremely clear, vizual, and accurate. I
piclied the right words for the rizht place:.
2] My words are colosful, spappy, vital, bnsk and
fresh. YVou won't find everdone. vage ar flowsry
lanzuaze

) Al the words in my paper fit. Each ooe seems
justright.

¢} Look at all my energetic verbs!

d) Some of the words and phrases are 30 vivid the
Teader won't seon forget them

& — Mostly correct. There are very few
BTTOrS i my paper.

a} My spelling is accurate

By Thave used capitals comectly.

¢} Every pamgraph is tndentad fo show whers a
paw idea Begins,

d) Periods, commas, exclamation marks, and
guotatton marks ars in the rght places

g} My grammariazaze is consistent and shows
comiral

3 — Some really good parts, some not there
yet!

2) Some things are new, ather things sveryons elss
already knows

b1 Dietails are general {nice, fun, some, good.)

<) I'm sl thicking aloud oo paper. I'm looking
for a good idea

d) Maybe I'll wmte about this or maybe I'l write
afout that

3 — Correct but not striking. The words get
the message across, but don’t capture the
reader’s attention.

21 Iwsed everyday waords pretty well but I did not
stretch fior a new and better way to say things.

b} Moost of the time the reader will fipure out what
I mean even if a few words are messed up.

¢} My words aren’t real specific. Better, juicy
details.

d) Twused tired out cliches or phrases

& — About halfway there. A number of
bothersome mistalie: need cleaning up.

a) Spalling is comect on simpls words. It may nod
ke meht oo harder words

B Mlost s=ntences and proper povms begin with
capitals, but a faw have besn over lookad

c} At least pne parazraph is present Orthers might
woi all bezin io the rnphi spods.

i) Problems in prociaton make the raader
shapable anpd pause pow and theo.

g} Sevaral grapamar prablams are evident.

1 - Just beginning to fizure ont what I want to
3.

) Thaven't shared much information. I don't seem
o know mech about this topic.

) My defails are so vagzue It's bard fp picture
amything.

<) I'm sitll thinking aloud oo paper. I'm looking
far 2 good idea

d) Maybe I'l write about this or maybe Il write
about that

1 - Confosing. The reader is offen asking
“What did they mean by this?”

a1 A lof of words and phoases are vagus. (We
were fiends and staff )

) My words don't make pictures yet. (It was
AwRIame

¢l Some of my words ars mimsed

d) Ower and over [ used the same words owver and
OvEr, until my papsr was over.

1 - Edifing not nnder control yet. If would fale
a first reading to decede and a second reading to
gef the message.

) Spelling emors are commen, even simple words
by Capital letters are scatfersd all owver or pof af all
£} Thawven't sot the hanp of parapraphs yet.

i) Punchaation is very limited and makes reading
this paper difficuli

g} Frequent gramnatical errors, I haven't spent
piich me edifing this paper




ORGANIZATION

VOICE

SENTENCE FLUENCY

5 — Clear and compelling. I have chosen an
order that worls well and makes the reader
want to find out what comes next.

2] My beginping prabs the reader’s attention acd
zives cluss about what 13 coming

o) Ewvery defail adds a lirtle more to the mam idea
ar stary.

<) My desails are in the right place

d) I ended af 2 good sof. [ hawe a soong
conclusion or ending

& — Really individual and powerful. My
paper has personality and sounds different
froom the way anvone else writes,

2] Ihawve pat ey personal stamp on this. It's me!
b} Peaders can tell I'm talking right to them

C1 Iwrite with confidence and securiny

dy My paper iz full of feelings apd the readsr will
koow how I feal

2] Mobody else sounds ke this

5 —Varied and natural. The sentences in
my paper are close and delizhiful to read
out loud.

a) Soone are lowg and stetchy. Some are
short and snsppy.

by It"s easy to read myy paper ouwt lond. I love
the sound of it!

C) Sentence baginnminss vary.

dy Good sentence sanse. My sentence flows.
g) All excess hageaze has baen cut ons.

3 - Some really smooth parts, other: need
worl.. The order malies senze most of the
time.

2) Thave a bepipning but it doesn't really grab you
ar give clues aboat what is coming.

b Sometimes i is oot clear how some of the
defails connect to the stary or main idea

<) Some of the detzils should come sarlier or later.
Ty kave lipgersd too long i some areas and
sped throush others

d) I kave a conclasion, bt it s ho-ham

3 — Individuality fades in and owt. What I
truly thinlk and feel only shows up
sometimes.

2] Although the rander will vnderstand what 1
mean, it won't make fhem feel like langhicg,
crying., or pounding oo the wble

bl My writtng is right oo the edge of baing fmey,

excitad, scary, or honest—bun it is oot there vat
£1 My persopalicy pokes through hers and thare
bt gets covarad u again.

dy My writtng is pleasant, but cantiows

2] I've dons more felling than showing

i — Eoufine and functional. Some senfences
are choppy and awloward, but most are
clear.

a) Some of my sentences are smooth znd
natural, but others are halfing,

by When I read my paper, most of the
sentancas have the szme patems.

) Mlawy senrences begin the same way.
dy v paper shows some inferesting
sEDfenCas.

el I have used mors words than pecessary.

1 - Mot shaped vet. The order of my paper
iz jumbled and confused.

2] Thera really isn't 2 beginning or introduction ta
my paper. If just takes off

0 I'm confused about bow the dafadls fit with the
main idea or story line.

<) My ideas seem scrambled, jumbled and
discopnecied.!

d} Conclusion! Caops, I forgot

1 - Mot me vet. I'm not comfortable or
dow’t now what T truly think or feel yet.
ay Ifyon didn’t already know, vou o ght not
know whe wrote this paper.

by I'm pot comfortable sharing. I've taken
the safest route by hiding nyy feelings.

ch I sound like 3 robor.

d} Wiy paper makes the reader yawn.

g} Mv paper iz all t2lling and no showine.

1 - Paper needs work becanze there isn’t
enough senfence sense yet.

a) AsIrtead my paper I have to go back and read
owver, just to figure our the sentence,

b) The septence patterns are Tepetitiva.

¢} I'm having a hard tims felling whers ope
senience stops and another begins.

i) Ihave to do guite 2 kit of oral editing o help
the raadar zaf the meaming




Writing to Inform Rubric

Score Point 4

My paper & well developed and [ have more than enough information t2
inform the reader sbout the ropic. The information & clearly presenred
with leiz of elaboraion

There are pleniy of specific detaik thet mere than adeqoately explain the
b

I have  clear erzamration and I dom’t wray from i

I wrete for the inrended andisnce.

I freqoenily me lansnaze chodces to mainrain 2 wvle or 2 fome.

Score Point 3

iy paper & fairky well d-rl.'-l]-npe-ﬂ.l.nﬂlhl.‘l.‘e enongh infermation to
inform the reader abont the toquc. The infermetion & clearly presenied
with zome elaboration

There are zome zpecific detaik thet sdeqoately explain the topic bof zome
of the detaik may net really belp explain.

I have am oerzamiration andI iy oo wck oo i

I wrete for fhe inrended andience.

I me lanrnase cheodces ro mainrain 2 wivle or 2 fome.

Score Point 2

Xix paper haz hirtle development and 3 mimmom amennt of irferm eton
The infermation doex not clearly explain rhe fopic and some of it mighr
even imrerfers with my explanaticn.

I mued deraik bor they may be the wrons deraik or they may net belp o
explain the ropic.

I urote for the infended andience.

I did met really make suv langoese choices to belp with sivle or fome.

Score Point 1

I zaar the prompr and I fried o write 3 rexpome. I nrede very hrde and
what I wretes & confodng or imacoorate.

If I have detaik they are mor enongh ro explain the toqmc.

If I dz have am ersamizaticn it & et clear or I sray far from it

I may pet addresz the inrended andience.

I &id ot we amy lamsoase chodoes 1o belp with zyle or tome.



Rubric Comparisons

Paper

1 Paper 2 Paper 3 Paper 4 Paper 5 Paper 6 Paper 7 Paper 8

4
e B
3
Teacher il o
Score »
2
Student
Score 1
o
0

Evaluation of Rubric Scores
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Cognitive Domain

L
@
. Laarning Outcomsas Ralated To Knowlsdgs
Knowledge | Comprehension | Application | Analysis Synthesis | Evaluation

[ ug=m CIDOET Qrasce e | Sa0=m UEss | maeE LG = LG =
remamibers o | maaning behind mxrmation 1o | dsorimingizs, | oreatvaly | judgssaor
recogrizes e imzrmaton and | relas and organizes, and | apoies avdugias

mFrmaEian o | kmenorets, ooy fioa | sorutmizes imaatsdge | IMkrmasan
specifos 3z framsisias, new suatan | assurmpians i | and fas=d upan
camimunicaiad | o comiprahands witmminimal [ anatiemm fo | anaysisdo | standards
With it e nstruckr damty magrae and crieria,
DEEON TR man. npuL eddence fr 3 | concapts or | vaEuss and
assimiatan. CanciuEkan. CasiuC] an | apinkans.
e
theary.

_ ————————————————————————)
i G Aggiy Andlyze Aszamme | AcoEss
Lans D=fina Chart Caompara Crags Aporaiss
Lisd Describe Comipuia Canirasi Canstnuc Cancuds
Enumarais Disouss Demanstrats | Coraigiz Dasign Critqus
ety Eimaa D=fianmilins Clagram Dl Daclda
e = Expiiain Dramatzs Diszact Farmulgiz | Detznd
Maich PEES E Estanien Cifteramiae GEnarale Clagnass
Nams e =y E L DEstnguish Hypomesize | Evaums
gl WBustrake 4 .ani pulie I Initiai= Judge
G Locais Prapars Imezstig Iz e Jusiily
Raproducs Paragfrass Prajact Limalit Modify Rami
Sigiz Resizz Saive Cuiline Raframs Recamimsnd
Wirlia Summarizs Usz Saparais Syminesize | Suppan

e —

Basic Mlare Sophisticated
Enowladzs Highar Leve] Thinking
Lawel Critical Thinking



Psychomotor Domain

Laarning Outeomas Relatad To Skile

Ubserve | Model Recognee | Commect | Apply [ LCoach

standards
250 I 2530 TIOIEE UEE | SIOEME | SL0enE aE
ransiais arzads L= a] ) ric] slandards 10 Apaiy s o=
SEnsary rapicaiz 3 standards or avgiugis thelr | sal faraes nstnuct ar
nout ma fundamsnial | arfierla AT = rain gihers
DTy Eca sl or task. | Important 1o perfrmances | sfuaions. 12 parform
pEELga =il and mazs nis sidll in
aciwitas. o f3sx corracians. aihar

corach ¥ siuaians.
~aar Antzmot Chzck Adant Bulld Demanstraz
ety Copy Detact Azt Compose | Exnili
Oinsarye FOlOW Dizonmingz | Anar Construct | mustrae
22 It Difizramimtz | Changs Craatz Instruct
Smel Mimic Dist ALl =y Corradi = gqin Teach
Tastz W odes Nolics Customizz | Oniginmz | Tram
Tiuch Tesnacl SancaEive Dswaliap Sroducs
Waich Sapexl Fecagnizs Imipraws

Reproduce | Saled M anipulais

“Usually na | Show Modiy
OUICHETES T":.' Sracics
[1 Saviza
abiecives
wiitizn at
s lewsl

s —-—

Basic Enowladzs Llars Saphisticated Skills
Basic Skills Higher Lavel Abilities

Lavel iCritical Undesstanding aof Perfosmancs



Affective Domain

Laarning Outcomes Relsted To Atthudes, Bahaviors, and Valuse

Recelving | Responding| Valuing | ODrganizing | Charactenzing
25T 5 2571 5 T S [R5 5 2530 25 5T O R S
DaCHTE areacion o Lol s detz=rming 3 consisiant behavior
Fware ol an dangeds a walue and M WA OF 3z 3 naiwraized
Fifiude, rasUi of -]-5-3-5':.'1'1-5- DTSN 35 wvalue in spie of
DTN, O SEnoeurs 13 an 1:'1'-J.I-;| | miparian or 3 dscomidar or oosl
Vaus. Fiiiude, 4 P = ] 1‘:.'. Thevaue =
DTN, O i nacogn r=d a3z 3 part
WA, Commiitmsnl o fhe persams
Characier.
Accant Sznave Accept Adapt Aumzmicaiz
Aftznd Camply Adant Azt Craracierize
Desorine Cooperae Salance Atz Detend
Expiain Di=ouss Choaes ':'1-EI."I-;|E D =gy
Locats Examine Difizramiale | Customizs Emibody
Jigsaree ol Detand Derwaliap Sanituais
Maalzs Model Imiuencs Imipnae Imamalizs
Raozive Srzzam Sratzr Wan pulgiz Hnoducs
rRecognize maspond Recognize | Moddy mapresan
SNOW Lzzq Sracics Waldsis
Sludies Waue maiss ity

——-
Elsmentary Values and Behavioss Moz Highly Devalopad Attitnds
Inherited Valus System Well Thonght-out Valus System
Ezocentric View Higher Level Abilities to Identifyand

Articulats Others” Valoes



 ARCC = Accountability Report for the
Community Colleges;
* |nitiated by AB 1417 (2004);

« Evaluate college performance on
state’s educational outcome

priorities;

« Give a fair picture of college
performance; and

* Provide colleges with information
to help them improve their
programs

a Community College

s System Office



The tables present the followang data for each college:

1. Shodent Progress and Achievement Fate
Percent of Students Who Earned at Least 30 Units
Peraistence Rate

Anmuza] Successfil Course Congpletion Fate for Crede Viecaional Courses
Anmuzl Successfil Couse Congletion Fate for Credit Basic Skills Courses

Inprovement Fates for Credat ESL Courses
Inprovement Fates for Credat Basic Slkalls Courses

Enbanced Noncredit Progress and Acluevement Rate

College profile amumaries (e.g., headcounts, percentages of student emrellments
b various demograplucs)

10, Sumery ofthe college’'s peer groups for each mdicator

2 0A SISk Lh s L b



Pre-Collegiote Improvement:

Basic Skills, ESL, and Enhonced Noncredit

Table 1.4:

Annwal Sugpessful Covrse
Completien Rore for
Cradit Basic Skills Conrses

Table 1.5:
Improvement Rates far E51

ond Credit Jasic Skills Conpses

Table 1.&:
“nhanced Hencredit

Fregress and Achizvemen? Ears

Sex explanotion i Appendix B

2014-2003

JRDE-2004

2008- 2007

Annval Svccessful Course
Completion Rate far
Basic Shlls Cawrses

Sex explanotion = Apperdix E

§5.E%

£l

§1.5%

See explanglien = Appendix E

JRDE-2003 ta 002004 to | 2004-2005 to
20042005 200352006 J0he.2007
E5SL Improvement Rote f.i% % lit%
Bosic Skills Improvessent Rore i &5t £5.1%

Achievement Rote

H006-2007 te 2007-2008 1o | Z00B.200% to
2093-2009 0092910 20102011
Enhaonced Nencredit Pregress and . . -
e e 4
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Basic Skills as a Foundation for
Student Success In California
Community Colleges

http://www.cccbsi.org

Basic Skills
Initiative



Organizers of BSI

Academic Senate for California
Community Colleges

California Community Colleges Chief
Instructional Officers

California Community Colleges Chief
Student Services Officers

California Community Colleges
Chancellor’s Office



Literature Review

Strand A: Organizational and
Administrative Practices

Strand B: Program Components
Strand C: Staff Development

Strand D: Instructional Practices



Organizational and Administrative Practices

Inztitutional choices concerning program =tructure, organization, and management have
been related to the overall effectivenezs of developmental education programs. The following
effective practices have been identified in thiz area:

m Developmental education iz a clearhy =tated institutional pricrity.

A clearhy articulated miz=ion bazed on a shared, overarching philo=ophy drives the developmental education
program.

m The developmental education program ig centralized or highhy coordinated.

m Inztituticnal policies faciliiate =tudent completion of neces=zary developmental coursework as early as
pos=ible in the educational =equence.

A comprehensive system of =upport 2ervices exiztz, and i= characterized by a high degree of integration
among academic and =tudent =upport =ervices.

m Faculty who are both knowledgeable and enthusiastic about developmental education are recruited and
hired to teach in the program.

Instituticns manage faculty and student expectations regarding developmental education.

E Full content of the Organizational & Administrative Practices




Program Components

According to the literature, a number of 2pecific programmatic compenents are characterigtic of highly effective
developmental education programs.

These include:
m Orientation, asse=s=sment, and placement are mandatory for all new students.

Regular program evaluations are conducted, rezults are dizzeminated widely, and data are used to improve
practice.

E Coun=eling =upport provided iz 2ubstantial, acceszible, and integrated with academic courses/programs.

m Financial aid iz diz=eminated to support developmental =tudentz. Mechanizms exizt to ensure that
developmental students are aware of such opportunities and are provided with assistance to apply for and
acquire financial aid.



Staff Development

According to the literature, the importance of comprehensive training and development opportunities for faculty
and =taff who work with developmental studentz cannot be overestimated. Programs with a strong profeszional
development component have been =hown to yvield better student retention rates and better 2tudent performance
in developmental courzes than those without 2uch an emphasis (Boylan, Bonham, Claxton, and Bliss, 1992).
Furthermore, analy=siz has demonstrated that =pecific training i one of the leading variables contricuting to the
zucces= of a variety of componentz of developmental education, including tutoring, advizing, and instruction.
Boylan goes =o far as to state that, "no matter what component of developmental education was being studied,
an emphasiz on training and profes=ional development improved it outcomes” (Bovlan, 2002, 46).

Effective practices include:

Adminiztrators =upport and encourage faculty development in basic =killz, and the improvement of teaching
and learning i= connected to the institutional miz=ion.

The faculty play a primary role in needs assesz=ment, planning, and implementation of =taff development
programs and activities in suppeort of basic =killz programs.

=taff development programs are structured and appropriately =supported to =ustain them as ongoing efforts
related to institutional goalz for the improvement of teaching and learning.

=taff development opportunities are flexible, varied, and rezponzive to developmental needs of individual
faculty, diverse student populations, and coordinated programs/zervices.

Faculty development iz clearly connected to intringic and extrinzic faculty reward structures.



Instructional Practices

Effective instructional practices are the key to achieving desired =tudent outcomes for developmental programs.
He=zearch has linked the following instructional practices with 2uccess for developmental learners:

m Sound principles of learning theory are applied in the design and delivery of courzes in the developmental
program.

Curricula and practices that have proven to be effective within =pecific dizciplines are emploved.

E The developmental education program addres=ses holistic development of all azpects of the student.
Afttention i= paid to the =ocial and emotional development of the studentz as well as to their cognitive growth.

m Culturaly Re=zponsive Teaching theory and practicez are applied to all azpectz of the developmental
inztructional programs and services.

m A high degree of structure iz provided in developmental education courzes.

m Developmental education faculty employ a variety of instructional methods to accommodate student
diversity.

Programs align entry/exit =kille among levelz and link course content to college-level performance
requirements.

m Developmental education faculty routinely =share inztructional strategies.
m Faculty and advizsors closely monitor student performance.

m Programs provide comprehensive academic =upport mechanisms, including the use of trained tutors.



